PUBLIC SCHOOLF OF BROOKLINE

MENTOR APPLICATION

2010-2011

Who should apply? 
Educators who:

· Are currently mentors, or who have been mentors in the past

· Have experience in various other teacher leadership positions (CFG coaches, math grade level facilitators, professional learning group facilitators, etc.)

· Have never mentored but who are interested in teacher leadership

What are the criteria? 
We will accept educators into the mentor pool (for this year and subsequent years) who:

· Are reflective and public about their own practice

· Are interested in helping teachers new to Brookline become skillful, collegial, reflective practitioners 

· Can commit to the Mentoring Memorandum of Understanding 

· Are in agreement with the Induction and Mentoring Program Goals 

· Have the endorsement of the school’s principal to be a mentor

· Have Professional Status (i.e., have taught in Brookline for at least three years)

What is the time commitment? 
· Approximately three-four hours a month in conversation with the teachers you are mentoring (2 hours a month with both teachers together, and an approximately 15minute check-in a week with each teacher individually)

· A monthly graduate level seminar ($275 for 3 graduate credits)

· One release day in early December (substitutes provided)

· August Mentor Orientation (August 29, 2011 from 9am-3pm)

What is the stipend?

· $600 for each teacher mentored (i.e., $1200 for two teachers)

TIMELINE

SPRING


Applications available online  and at the Incoming Teacher/Mentor 



Celebration

June 24:

Applications due to Gene Thompson-Grove 

June 30: 

Applicants notified that they are in the “mentor pool.”  




As teachers are hired, Mentor Facilitators create mentor/incoming 



teacher “matches” with their Principals and notify mentors
APPLICATION FOR NEW MENTORS

PART ONE:  
Name:

School:

Position:

Principal Signature/Endorsement:

PART TWO:  Please briefly answer the following questions:

1. Drawing on your experience as either having been a mentor, or having been mentored yourself, why is the mentor-mentee relationship important?  How does it strengthen the work of the mentee?  Of the mentor?

2. What are one or two strengths that you bring to the mentoring relationship?  What is one thing you hope you have the opportunity to learn?

3. Choose one of the scenarios below, and respond to the following questions (there really aren’t any right answers - we are just interested in your thinking about mentoring!):
· What issues might be at play in the scenario? 

· What are one or two possible “moves” you could make as a mentor?  Why those?  

· What would you take into consideration before acting (i.e., confidentiality, the school’s culture, the teacher’s current attitude toward teaching, the needs of the students, issues of equity, etc.)?
MENTORING SCENARIOS

1.  The special education teacher you are mentoring is very strong - people say they can't believe she is a first year teacher.  However, she has parents who have asked her to e-mail them daily with a report on their children; she meets with other parents at least once a week; and her caseload is quite large.  She stays until 6 or 7 PM most nights making plans and writing reports.  She has begun to wonder aloud if "Brookline is the place for her."

2.  A teacher you are mentoring is in trouble.  When you walk by his class, kids either have their heads on the desk or are doing other work.  You have observed him, and in the conversation afterwards have suggested alternative approaches to his planning and shared lesson formats of your own.  You have brought in a mentor colleague to observe, and have called on the curriculum coordinator, but to no avail.  Lately, you have noticed him in the teachers' room running off copies, just minutes before his class is scheduled to begin.  

3.  A colleague has come to you with concerns about the teacher you are mentoring.  All three of the African American boys in her class are doing poorly in math, and she seems content to make excuses for them, saying, "oh, they just don't get math."  You encourage the colleague to talk directly with the teacher about her concerns.  When you observe, however, you notice that she has put these students at one table with each other, and interacts very little with them.  In addition, her pedagogy seems geared to just one kind of learner, and she doesn't seem aware of others in the class who have also “checked out.”

4.  You are mentoring a teacher who came to the school with two years of experience in another district.  Whenever you ask how she is doing, she says everything "is fine."  Conversations with her about teaching, her students, or the school are superficial and non-specific.  She seems to have few questions about her practice, and likes to be thought of as already “knowing what she needs to know.”  When you offer specific suggestions, she says she has tried something like that already, and it just doesn’t work with her kids or in her content area. 
